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I. The policy and practice context in which the scenario was developed

In 1996 and 1997 national inquiries into both post 16 and higher education in the UK led by Lord Dearing recommended that learners developed “a means by which young people develop the practice of managing and taking responsibility for their own learning, as a skill they need for life, continuing through college, university and into work.” The ‘Progress Files’ which were developed by practitioners as a result contained a Transcript element of formally assessed achievement alongside Personal development Records owned by the learner
The ODL degree programme is tailored to part-time workplace based adult learners.  The degree is intended to support a flexible delivery, in order that students can fit study around a full time career.  As a result, typically, students will not complete the degree for several years (perhaps double or more than it takes to complete an on-site full time degree).  This places a significant emphasis on the support requirements for our students.  It is essential that the programme is able to provide support and ongoing motivation for students to complete the degree.  The programme must foster a feeling of progression, and provide its students with a clear understanding of the skills gained on a module by module basis, if they are to remain motivated.  

Currently, the ODL programme has a paper based PDP system in place.  It is not comprehensive, and does not feed into a more detailed, structured learning plan that can be continually modified and updated.    We recognise the weaknesses of the system, and this project aims to significantly improve upon what is currently in place.  One such area that we have recognised (through a requirements capture, interviews with students and a familiarity with the problems faced by our students) as having prime importance in our particular scenario, is the relationship between the skills attained on the degree course, and the skills required within employment.  We are clear that if there are processes in place to help clarify this relationship, and which support the student in relating evidence to competencies, then the student will achieve significant benefit, not least in providing continual motivation throughout the degree.
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II. The Scenario

We distinguish, in the flow diagram, between the PDP undergone in the workplace (grey line), and the PDP undertaken as part of the degree (black line).  This helps highlight the points where interoperability is necessary, and where, in the scenario, there is no exchange of PDP data between systems.
The ODL degree and foundation degree is widely advertised within BT / Trade Unions, and through FE colleges and local prospectuses.  Interested students are directed to the ODL web site, which provides a course description and an online application facility.  In most cases, an employee may explore the possibility of undertaking the ODL degree at his/her annual performance review or regular “one-to-one meeting” with their line manager (A).  The student will then need to obtain confirmation of funding, from the line manager, who will also need to undertake a commitment to provide the necessary resources for his/her employee to undertake the ODL degree.

The application process will be the first point at which students will engage with ODL's PDP system (B). Students are encouraged, during the application period, to reflect upon what they wish to achieve by undertaking a degree.  These reflections will form part of a student's planning record. This may draw upon the PDP undertaken in previous career development planning meetings; but import of this data will not be supported (due to complex nature of BT systems and procedures). At application time, students will be expected to self-diagnose basic skills, with the explicit intention of locating resources to deal with perceived weaknesses.

If a student is successful, he/she will enrol on the course.  It may be that the student draws upon the PDP data used at application time, to think about what it is they will be need to accomplish as part of being an undergraduate.  An initial component of the enrolment and registration process is the creation of a “learning contract” providing formal information on regulatory constraints and recommended programmes of study.

After enrolment, students will participate in a week long induction session (C).  As part of this session students will be encouraged to plan and re-evaluate information entered at application time.  Trained advice and guidance staff, teaching assistants and lecturers will be involved in this process.  Specific goals may be set in response to identified strengths / weaknesses in key skill competencies.  Pathways through the degree/foundation course will be evaluated in response to intended career development.

Once course modules have been chosen, students will begin the course (D). They will be provided with facilities for reflecting upon course content, through the use of learner logs.  At any stage a student will be able to revisit planning records, and modify them as appropriate.  In addition, peer-to-peer assessment forms an integral part of most Team-based assignments and activities  -- as part of formative assessment.

The course will provide information upon the key skills and industry related competencies that the content will contribute to.  Modules will be written by academics to contain a set of competencies.  Students will be encouraged, at the end of a module (E), to reflect on the competencies that they believe they have attained as part of a module, and relate them to evidence (coursework, exercises / related work).  The relationship of competency to evidence will be embedded within a student's e-portfolio.  At any stage, a student may export information from their portfolio, to use in discussion with line management.
III. The same narrative told from the perspectives of different actors.

	 Learner’s Perspective
	
	Employer's perspective
	
	Advisors Perspective (including application staff)

	In consultation with my Line manager, I identify a potential gap in my development plan.  I research and consult with my Line Manager over suitable courses in the development area.
	A
	I view my employee's individual learning plan, and the work that he/she is currently involved in.  I agree that my employee would benefit from development in (computer science)
	A
	(A&G within BT) I may be the one that draws the ODL programme to an employee's attention.

	I identify the ODL degree programme as an opportunity, and consult with my Line Manager over the availability of support and fitness for purpose.
	A
	In consultation with my employee decide whether the course is appropriate, and whether, in principle I am able to provide the necessary resources (funding/time).
	
	

	I apply through the ODL application system.  As well as filling in my personal details and learning history I will fill in a learning plan, and will reflect upon what it is I would like to achieve by taking an ODL degree. 
	B
	
	B
	(ODL admissions officer)  I review the applicant's details.  If I judge that the basic criteria are met, I offer a place to the applicant. I must make sure that the processes are transparent and fair so that all decisions on who to admit to University can be justified.  If I feel that the applicant does not yet have the requisite competencies, I will suggest alternative courses.

	I reconfirm with my employee the availability for support and their awareness of my needs and QMUL/ODL's requirements if I am selected.
	B
	I review the details of the ODL programme, and make a decision as to whether I can provide the resources.  I may consult with ODL staff before making this judgement.
	
	

	I am accepted as an ODL student.  Before I sign up to any modules, I attend a week-long residential school. It is here that I meet fellow students, and obtain advice on my approach to the degree.  I review my online learning plan (developed at the application stage) with an advisor, and update and modify it as needed. I am given a short tutorial on the usage of the ODL software.
	C
	I have agreed that the ODL programme is appropriate to my employees needs.  If I am unfamiliar with the ODL programme, I am invited to attend a day at the induction school, to understand more about what a degree course at ODL will bring to my employee(s).
	C
	(mentor) I am assigned a group of students for a particular course.  I will introduce myself online, and begin monitoring progress.  I will act as the first point of contact for any problems a student may have.

(TA) I provide help and advice with any course related problems.



	I finish one or more ODL modules.  I would like to assess the new skills that I have attained, and understand how I might make use of the skills in an employment context.  I log into my personal learning environment, and I am presented with a list of suggested outcomes from my module.  I am invited to determine whether I believe I have attained any of these competencies, and if so, I link them to evidence.  This information is recorded in my portfolio. 
	D
	
	D
	(A&G) I am available to help a student relate the competencies that they feel they have gained, to evidence.  However I encourage the student as far a possible to use this as a reflective process - to understand his/her skills without having to refer to advisors.

	I have an Annual Performance Review.  I would like to demonstrate what it is that I have accomplished as part of the ODL degree.  I bring up details of my portfolio, and I select the elements that I would like my employer to see.  I export the information according to the format required by an APR.
	E
	I am able to understand what it is that my employee has gained so far on the degree programme. If there are any competencies I am unsure of, I can ask the employee to show me evidence of the competency - which he/or she may or may not agree to.  
	E
	I provide guidance to the student on how they might best relate skills and evidence to the objectives set out in an APR.


IV. A list of stakeholders and what they want

a) Main types of stakeholder

	Learners
	Want  qualifications and competences for a good job, which may require University study 

	Advisers
	Want to support learners in developing their educational, personal and career potential

	University Recruiter 
	Wants to recruit gifted and talented learners, especially from backgrounds where their potential may not be recognised.

	University Admissions Officer
	Wants to ensure maximum transparency in the admissions process to meet legal and quality criteria and to ensure that the University recruits people who will benefit most from the learning it provides.


b) sub types of stakeholder

	Sub types of Learner at university: 
	Wants: -

	1. Work-based learners engaged in full-time employment
	Qualifications for University and / or a first job

Qualifications and competences for immediate use in their current job

Qualifications and competences for a better job

Contribution to Annual Performance Review and development plan agreed with Line Manager.

Closer match between what I am learning and how I put it to use.

	Common attributes belonging to any of these types: -

· Do not already hold a degree

· Adult learners

· Engaged in full time employment
	Comment: -

Often there are weaknesses in core skills such as formal language and maths. However it is difficult to generalise, as successful applicants may have highly developed skills in specific areas where the job has required specific competencies. 

	Sub types of Adviser: -
	Wants:-

	2. College Lecturer, who is qualified to provide general advice to support the personal, educational and career development of learners.
	To increase the proportion of learners progressing into higher education and skilled jobs and do the best for the learner.

	3. Teaching Assistant, qualified to assist students with subject specific concerns - a paid member of staff,  usually postgraduate, subcontracted from a university.
	To support the students with specific course related problems.  Wants to ensure that the students are able to successfully engage with course content. 

	4. University tutor (typically a university lecturer who is qualified to provide general advice to support the personal, educational and career development of learners.)
	To increase the proportion of students performing to a high standard and maintain or improve retention rates, while doing the best for the student.

	5. Student mentor (a paid member of staff, who will work with groups of students - groupings defined by modules).
	To deal with any issues that arise from online learning - this may include problems with specific academics, with team members and so on.  Mentors act as the first point of communication for any non-academic issues.

	6. Specialist advisers, for example careers advisors
	To support the student in a specific area of expertise, such as careers.   Although the college provides these - our students are more likely to engage with these in the employment domain (or at the induction week).


VI. A list of other actors 

	a) Employer
	A line manager, responsible for providing support for the learner in the workplace.

	b) Learning Support Officer
	A type of ICT technician responsible for the operation of the system

	c) Admissions staff
	A type of clerk responsible for the operation of a reliable, transparent and fair admissions process


VII. Definitions of terms

“Advisers” staff employed by a school college or university who are qualified to support the personal, educational and career development of learners.

“Mentors” volunteers, typically students at university, who have received basic training sufficient for them to provide simple advice and encouragement to learners and to know when to refer issues on to an adviser.

“Personal, educational and career development of learners” The specific UK term for this is “Personal Development Plannning” (PDP), which shares features with much European Practice, especially in Holland.  A formal policy for PDP has been developed by the national organisation representing University rectors.

“Personal Development Records” are the records which arise from PDP.

"Annual Performance Review" - A structured, annual meeting with line managers to assess performance against objectives.  Part of this meeting will include an assessment of learning needs.

"ODL" Open and Distance Learning Unit.

"QMUL" Queen Mary, University of London, the university that the ODL unit belongs to.

References and Bibliography to other resources.

For past work on UK progress files (a type of portfolio) and Personal Development Planning see http://www.qaa.ac.uk/crntwork/progfileHE/contents.htm
For the consultation paper provided by the Westminster Government and proposing the use of e-portfolios for Lifelong Learning http://www.dfes.gov.uk/consultations2/16/
9. Template 

An online template will be provided for entering the scenario to a website.  Most of the metadata, some of which will be published at the top of the scenario are provided at the end of the template. 

Metadata

General information about the scenario

	
1.1.2

 
	Title 


	The use of an e-portfolio to support transitions between episodes of Learning: ODL Workplace based learning PDP scenario 
	
	M

	
	Language
	English
	
	

	1.1.3

 .   
	Description
	Use case descriptions and detail of the PDP processes that the student will be involved in, from application to completion of an ODL online Computer Science Degree.
	
	M

	
	Language
	English
	
	

	1.1.4


	Date
	15/12/04
	
	M

	1.1.5


	Language
	English
	
	M

	2.1
	Creator
	Tom Lodge
	
	M

	1.2.2
	Audience
	The intended audience for this scenario.

Note all the scenarios should be written for the audiences listed by default but you may wish to add in further types of audience, for example “employers” or more specific types of audience “teachers responsible for careers guidance”  The project will use this information to propose an extended vocabulary for audience.
	Teachers, Learners, Policy Makers, Technologists, Managers ………… 
	M

	1.2.4


	Source
	http://prospero.odl.qmul.ac.uk 


	
	O

	2.7
	Other Contributors
	Stephen Sommerville, Director ODL Unit, QMUL

Ian Smith, PROSPERO Project Manager, Priya Patel (former RA)
	
	O
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� All of the information in this introductory heading will be captured  from the metadata section of the template provided at the end of this paper in section 9.
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