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I. General information about the scenario

	
	Title 


	A name given to the scenario. 


	Student view of PDP moving from FE to HE context

	M 


	
	Language
	The Language of the title
	English
	

	
	Description
	An account of the content of the scenario. 
	A student doing an HE course shared between FE and HE engages with the PDP process, which is partly designed to aid the transition
	M

	
	Language
	The language of the description
	English
	

	
	Date
	Date Created
	2005-01-14
	M

	
	Language
	A language of the intellectual content of the resource.
	English
	M

	
	Creator
	A person or entity primarily responsible for providing  the content of the resource.
	Janet Strivens
	M

	
	Audience
	The intended audience for this scenario.

.
	General
	M

	
	Source
	A Reference to a resource from which the present resource is derived/linked to, if any e.g. http://www.nottingham.ac.uk/e-portfolio/

	http://dbweb.liv.ac.uk/cll/page.asp?id=1561 
http://www.jisc.ac.uk/index.cfm?name=project_0103_liverpool 
	O 


	
	Other Contributors
	.
	Simon Grant

	O

	
	Does this Use Case address a particular problem?

No

	M

	
	What is the resolution of the problem which the Use Case provides?


	O


II. The policy and practice context in which the scenario was developed

Enter here brief details of the background, in particular the needs driving the development of the process.  You may wish to say whether the practice being developed arises from a formal policy, and whether it builds on existing paper based practice 

The policy context for the scenario is the encouragement by the Government of a greater degree of HE work delivered in FE, generally a cheaper resource. Linked degree programmes, where the early levels are delivered in FE with guaranteed progression into an HEI, are one realisation of that policy. In this scenario, the first two years (Year 0 and 1) of a BSc Hons Psychology degree are delivered in Wirral Metropolitan College, with successful students progressing automatically into Year 2 of the degree programme at the University of Liverpool.

The policy is specifically targeted at ‘non-traditional’ students: this may include older students with family responsibilities, students without formal qualifications at National Qualifications Framework Levels 1-3, and students with no family history of entry to HE. In this scenario, the students are generally mature and without formal qualifications.

A further aspect of the policy context is the requirement that all HEIs introduce the opportunity for students to engage in personal development planning by the academic session 2005-6. This requirement extends to HE students within FE colleges but would in any case encompass students formally registered with an HEI but taking part of their programme in FE, as is the case with this scenario. In this scenario, Wirral Metropolitan College was already providing a module called “Complementary Studies” to its students which contained many elements which were recognisably PDP activities. In addition the close tutoring and feedback systems in place also provided recognisable PDP opportunities. However, no formal PDR was being developed, and no explicit cognizance was being taken of the “PDP environment” within the HEI. 

Within the University of Liverpool, the Department of Psychology was beginning to develop some practices which could be recognised as PDP elements: its personal tutor system was being formalised and enhanced in Year 1 through a designated Key Skills module taught in group tutorials using personal tutors, and in Year 2 through a similar module designed to debrief the ‘attachment’ which students undergo during the summer vacation between years 1 and 2. (Neither of these opportunities is available to the 2+2 students however). Furthermore, the Department has designed feedback sheets for assignments which are intended to give better targeted feedback to students about the strengths and weaknesses of their performance. Nevertheless, in comparison to the rich opportunities for support at Wirral Met, students enter a much less well supported environment when they proceed to Years 2 & 3 of their programme at the University of Liverpool. Staff at Wirral Met had become aware of this through student feedback and were concerned that they were not doing enough to prepare students for the different culture of support at the University, possibly to their detriment. They wanted to review their PDP provision, formalise some elements of it more explicitly and trial the use of the University’s PDP tool, LUSID, which would create a PDR for each student.
III. The flow diagram

Enter here a simple flow diagram with reference numbers to link it into the text provided in the next 2 sections.  Some of the key sections of the diagram may represent more detailed use cases of how an e-portfolio is used. 


[image: image1]
IV. The Scenario

Enter here the text of the scenario told from the perspective of an external narrator linked by reference numbers to the flow diagram and the next section.

	A
	Prospective student applies for the 2+2 course at Wirral/Liverpool and goes through the induction process.


	B
	As part of the induction, student is introduced to the LUSID system, which involves registration: developing a statement about reasons for joining the programme; recording any initial concerns about the programme; and recording personal qualities.



	C
	On the first year of the course, student is given a lot of paper-based supportive feedback from tutors about strengths and areas for development. Student does the Year 0 Complementary Studies programme which includes discovering aspects of self as a learner and thinking about how these fit the demands of HE study. Towards the end of the year student does again the exercise which helps student think about self as a learner, and notice how approach has changed.



	D
	During the second year of the course, Year 1, feedback on progress in studying comes more and more from coursework rather than a separate complementary studies course. Feedback is structured so that it relates to HE needs.



	E
	During Year 1, one module is in an HE context. FE tutors give special sessions to discuss the cultural differences between FE and HE, and during individual tutorial sessions students discuss any difficulties that this might pose.



	F
	Student joins Year 2 of the degree programme at university, goes through induction, meets personal tutor.



	G
	Student does the start of year 2 review in LUSID, which includes time management, audit of management of own learning; record and analysis of work experience; analysis of academic progress. Early in semester 1 student has an individual meeting with personal tutor to discuss what has been written. Tutor may suggest doing the Higher Skills Development Award alongside degree programme to improve employment prospects.



	H
	Student gets little feedback on work apart from marks for whole modules.



	I
	In the middle of semester 2 of Year 2, student uses LUSID to review progress by considering the feedback received for work so far, and looks again at career goals; meets the HSDP adviser and starts to collect evidence for HSDP portfolio, helped by guidance in LUSID.



	J
	In Year 3, the final year of the programme, student uses LUSID on own initiative to record experiences and achievements as they occur, with a view to developing a CV and preparing for application for employment; uses some LUSID records to form the basis of an interview with a careers adviser.




The same narrative told from the perspectives of different actors.

Enter here the text of the scenario told from the perspective of two or more stakeholders, one of whom must be the learner.  Each of the sections making up these narratives may represent individual use cases which you have or will be developing.  You are welcome to provide links to any resources you may feel to be relevant.  For groups developing scenarios collaboratively this is a good workshop exercise.

	Learner
	
	Subject Tutor (FE or HE)
	
	Complementary studies/personal tutor

	I apply for the 2+2 course at Wirral/Liverpool and go through the induction process 

At induction, I need to know whether I can cope successfully with this programme. I need reassurance but also information about the demands and how my current skills/ knowledge match these. 


	A *
	I help select students for the course
I want students entering the programme to have a realistic understanding of what it entails and a realistic chance of meeting these expectations


	A *
	I help select students for the course
Mainly during induction I want to give encouragement and support, knowing the students will be easily demoralised and doubt their ability to cope

	As part of the induction, I am introduced to the LUSID system, which involves registration: developing a statement about my reasons for joining the programme; recording any initial concerns about the programme; and recording my personal qualities.

I need to understand why the activities I’m being asked to do are relevant and useful for me, and how to interpret the information about myself which they give me. I may also need technical help and support if my IT skills are weak.

	B
	If I’m interested, I can ask to see the material written in LUSID by the new students.
I’m aware that all students need to be IT-literate to get the most out of the University programme

	B
	I introduce my new students to LUSID, and get to read what they have initially written.
I want to make sure the student can use the technology, and understands the importance and relevance of the activities she is asked to engage with.

	On the first year of the course, I get a lot of paper-based supportive feedback from my tutors about my strengths and areas for development. I do the Year 0 Complementary Studies programme which includes discovering aspects of myself as a learner and thinking about how these fit the demands of HE study. Towards the end of the year I do again the exercise which helps me think about myself as a learner, and notice how my approach has changed. 
I need the feedback on assignments to tell me exactly how and where I need to improve my performance, but I also still need reassurance that I can get there. Having identified some of my characteristics as a learner, I need to give attention to those which are likely to hinder my success.
	C
	I mark coursework assiduously and feed back to the students their strengths only at first, then gradually feed back their weaknesses as they prove ready.
I want students to develop the general  skills and knowledge to make a success of the programme – things like information accessing, clear writing, critical thinking, working well in a group and correct referencing – as quickly as possible. I don’t want to be repeatedly drawing their attention to these things throughout the course.

	C
	I deliver the Year 0 Complementary Studies programme, taking care to build up the students’ confidence, while trying not to bore the more able ones. I clarify how the Complementary Studies subjects are important for personal development.
I want the student to engage with all the sources of feedback, reflect on them, clarify with me anything she doesn’t understand and then act on the feedback to improve her performance. I accept that she will need a lot of individual support in this process.

	During the second year of the course, Year 1, I find that the feedback on my progress in studying comes more and more from coursework rather than a separate complementary studies course. Course tutors tell me that the feedback is structured so that it relates to my HE needs.

I still need feedback on assignments but my confidence is improving and I am developing my identity as a psychology student. I am beginning to anticipate some of the feedback comments I get.
	D
	I structure the feedback I give to the students according to their HE needs, and tell the students that.
I want students to be prepared for the University environment, so that they will make no more demands than other students


	D
	I explain to the students that the volume of feedback will decrease, and will be focused around coursework rather than separate complementary studies.
I want the student to feel confident of making progress more independently, and to be able to make some accurate judgements about the quality of her own performance.

	During Year 1, I do one module in an HE context. My FE tutors give us special sessions to discuss the cultural differences between FE and HE, and during my individual tutorial session I discuss any difficulties that this might pose for me.
I want to find out what it’s really like studying at the University and get to know my way around the Department and the support services


	E
	I discuss the HE module with my students, helping them to understand the challenges of the different environment.
As above. I also want them to become familiar with the physical environment of the department and the services available to them.
	E
	Tutees discuss with me any apprehensions they may have about HE, in the light of their doing their HE module.
I want students to experience studying at the University and to be made explicitly aware of some of the cultural differences between college and university.


	I start at the University, joining Year 2 of the degree programme there. I go through an induction at which I meet my personal tutor.

My confidence that I have developed the skills and knowledge to deal with the next two years of the programme can be easily shaken. I am actively looking for sources of support.
	F
	(Now HE:) I notice some unfamiliar faces, but there isn’t an opportunity to discuss their situation and specific needs.
As Yr 2 students I expect them to have a good basis of subject knowledge and methods, and to be able to build on this.
	F
	I meet my students joining from the 2+2 course onto Year 2. I try to explain the nature of the feedback they are likely to get, and remind them of the differences between the FE and HE contexts.
I don’t have any extra allocation of time to spend with these students so I hope they have been adequately prepared. Generally I expect mature students to be more self-reliant

	I do the start of year 2 review in LUSID, which includes time management, audit of management of own learning; record and analysis of work experience; analysis of academic progress. Early in semester 1 I have an individual meeting with my personal tutor to discuss what I have written. My tutor suggests that I consider doing the Higher Skills Development Award alongside my degree programme to improve my employment prospects.
	G
	I don’t think about LUSID when planning and delivering my course material.

	G
	I receive my tutees’ LUSID material in advance of the first meeting with each one. I suggest to some of them that they do the Higher Skills Development Award alongside their degree programme.
The students show a good deal of self-awareness and have thought about their performance. Not all have started thinking about their future yet


	I notice that I get little feedback on work apart from marks for whole modules.

I try to make sure I understand the marks given and I have started looking at previous year’s exam papers to check my understanding of the course material
	H
	I don’t have time to give my students a lot of feedback on their assignments: I just mark them.
	H
	If I know that a student is from the 2+2 course, I can help reinforce her understanding of the expected differences in quantity and type of feedback from subject tutors.

	In the middle of semester 2 of Year 2, I use LUSID to review my progress by considering the feedback I have received for work so far, and look again at career goals. I meet the HSDP adviser and start to collect evidence for my HSDP portfolio, helped by guidance in LUSID.
	I
	The HSDP course has no direct bearing on my subject.
	I
	HSDP adviser: I help students on the HSDP Award programme. They sometimes send me material from LUSID.

	In Year 3, the final year of my programme, I use LUSID on my own initiative to record experiences and achievements as they occur, with a view to developing a CV and preparing for application for employment. I use some of my LUSID records to form the basis of an interview with a careers adviser.
	J
	I hope the students are getting on with it as I need to write my academic papers just like other academic HE staff.
	J
	I hope the students are getting on with it as I need to write my academic papers just like other academic HE staff.
I expect to have to write references for my tutees, but they should be able to provide me with information about what they have done


* Cross references to the Flow Diagram

A list of stakeholders

Enter here the stakeholders involved in the scenario and what each wants.  By adding in attributes and comments you can capture some of the information on which more formal representations of the scenario may be based.

b) Main types of stakeholder
	Stakeholder
	What the stakeholder wants

	Learner
	an interesting course of study, fulfilling their potential, and (mostly) leading on to employment prospects: in this case a Psychology degree from the University of Liverpool. Reassurance that s/he has the ability to cope with HE study and support in meeting the requirements.

	FE subject tutors
	students to be successful in the overall degree course.

	FE complementary studies tutors
	to support and develop their students, so that they become more confident and more aware of their skills and qualities in general.

	Link subject tutor (HE)
	the administrative arrangements to go smoothly.

	HE PDP tutor
	Mandated to take an interest in what the student wants to achieve and their individual progress.

	HE subject lecturers
	students to learn, but with a high degree of independence.

	Head of HE department
	enough good quality students, who are able to look after themselves, and don’t drop out of the course.


c) sub types of stakeholder
	Sub types of stakeholder: -

	Wants: -

	(none identified)

	


VI. A list of other actors 

Enter here information about any other people or systems which play a role in the scenario, but have no interest in its outcome, for example a human or electronic filing system.

	a) 
	LUSID (the University’s PDP tool)


	b) 
	SPIDER (the University’s Student Record system)


	c) 
	VITAL (the University’s VLE)


	d) 
	


VII. Definitions of terms

This is not intended as an exhaustive definition of all the terms used in the scenario, but as a means of ensuring that terms which are used in a specialised way are easily understandable by other readers in different contexts.  However, you are welcome to offer your own definitions of key terms. One specific intention of the scenarios is to help develop vocabularies which can define the different aspects of e-portfolios.

VIII. References and Bibliography

Add here references to other resources and more general materials which other practitioners may wish to follow up.
Perry, W G (1999). Forms of Ethical and Intellectual Development in the College Years. Jossey-Bass Wiley. ISBN: 0787941182 (Originally published 1970.)

Yancey, K B (1998). Reflection in the Writing Classroom. Utah State University Press. 

ISBN: 0874212383
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� M = Mandatory


� O = Optional


� Each of these learners might be the subject of a more specialised scenario.
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